We describe two field experiments with wild guppies, Poecilia reticulata, in Trinidad that demonstrated that guppies can acquire foraging and predator escape-response information from conspecifics. In the foraging experiment, subjects were presented with two distinctly marked feeders in their home rivers. One feeder contained a conspecific shoal in a transparent container. Guppies preferred to enter the feeder containing this artificial shoal over the other feeder. In a test phase, the artificial shoal was removed and the feeders replaced at the testing site after a 5-min delay. More guppies entered the feeder that had contained the artificial shoal over the other feeder, a difference that can be explained only by the fish learning the characteristics or location of the feeder during the training phase. We suggest that subjects acquired a foraging patch preference through a propensity to approach feeding conspecifics, a local enhancement process. In the predator escape-response experiment, naïve 'observer' guppies could avoid an approaching trawl net by escaping through either a hole to which 'demonstrator' guppies had been trained or through an alternative hole. When the demonstrators were present, the naïve observers escaped more often and more rapidly by the demonstrated route than the alternative route. When the demonstrators were removed, observers maintained a route preference according to the training of their demonstrators, which suggests that the observers had learned an escape route through following or observing their more knowledgeable conspecifics. Thus, both experiments reveal that guppies can socially learn in the wild. 
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Lefebvre & Palameta (1988) described over 70 field reports of social learning of foraging information, but noted that many of these reports were speculative or anecdotal and provided poor evidence for social learning in the field. Textbook examples of animal social learning, such as the spread of sweet potato washing in Japanese macaques, Macaca fuscata (Kawai 1965), have been criticized for not excluding alternative explanations for the spread of the behaviour pattern through the group, such as individual learning or human provisioning (Galef 1992) . Lefebvre & Palameta (1988) also observed that laboratory studies of social learning, with a few notable exceptions, tend to study tasks unrelated to the types of behaviour reported to be learned in the wild. Hence laboratory experiments are open to the criticism that they lack relevance to the challenges that animals meet in the field. For social learning to be accepted as of real ecological relevance, convincing evidence must be provided that animals in the wild learn from each other. Essential tools in providing such evidence include field experiments (e.g. Lefebvre 1986; Langen 1996; Wilkinson & Boughman 1999) , laboratory study of the processes underlying the acquisition of behavioural patterns observed in the wild (e.g. Galef 1980; Terkel 1996) and systematic analysis of between-population variation in behavioural repertoires (e.g. Whiten et al. 1999) .
Considerable direct and circumstantial evidence suggests that social learning may enhance the foraging and antipredator behaviour of fish (Brown & Laland 2001) . It is well documented that individuals of many fish species, including guppies, are attracted to groups of conspecifics,
